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ABSTRACT
Thesis Title : Learning Strategies Used by Students in Acquiring Foreign 
Language (A Case Study at Students of English and Literature 
Department of Adab and Humanities Faculty of UIN Alauddin 
Makassar)
Researcher : A. Kartini Mirsah
Reg. No : 40300108001
Consultants : 1. Abd. Muin
              2. Rosmah Tami
This research aims to find out kinds of learning strategies dominantly used 
by the students of English and Literature Department of UIN Alauddin Makassar 
under cumlaude (3.76-4.00) GPA. This research is important to know, especially 
for the students in foreign language major, because learning strategies has 
function as the way to improve language achievement and students ability in 
applying foreign language.
The researcher uses a descriptive method in analyzing the data. The 
researcher states the result of data analysis by describing them through percentage 
and explanation. The researcher uses questionnaire as the instrument to collect the 
data.
Referring to the finding and discussion of this research, the result shows 
that from three kinds of learning strategies: 1. Metacognitive learning strategies, 
2. Cognitive learning strategies, 3. Socioaffective learning strategies proposed by 
O’Malley et al, the highest learning strategies used by the students of English and 
Literature Department of Adab and Humanities Faculty of UIN Alauddin 
Makassar who have cumlaude (3.76-4.00) GPA is socioaffective learning 
xstrategies, the second highest is cognitive learning strategies, and the last is 
metacognitive learning strategies. So, the writer concludes that learning strategies 
that dominantly used by students of English and Literature Department of Adab 
and Humanities Faculty of UIN Alauddin Makassar who have cumlaude (3.76-
4.00) GPA is socioaffective learning strategies.
1CHAPTER I
INTRODUCTION
A. Background
Language is a medium that communicate one person to others. As a 
medium of communication and a system of arbitrary symbol, language is used in 
the society as cooperate, interaction, and self identifier.
Language is method of conveying our ideas mind to the minds of other 
person, it is obvious that to communicate each other everyone needs language. 
Language as method of conveying ideas of mind means that language is a tool 
used in communication (Alwasilah, 1993:9).
Language is always needed wherever, whenever, and however. In the 
house, in the campus, on the way, on the car language always used. It is why 
everyone needs to know and understand the language.
The language acquisition does not happen instantly, but it has process. The 
processing of acquiring language is by learning. Learning is one of the ways to 
know and understand the language. Eventhough actually everyone is born in this 
world directly given competence in using language, but it cannot be denied that 
everyone must learn the language itself. 
According to Brown (2007:8) the components of the definition of learning, 
we can extract, as we did with language, domains of research and inquiry.
1. Learning is acquisition or “getting.”
2. Learning is retention of information or skill. “
3. Retention implies storage system, memory, cognitive organization.
24. Learning involves active, concious focus on and acting upon events outside 
and inside the organism.
5. Learning is relatively permanent but subject to forgetting.
6. Learning involves some forms a practice, perhaps reinforced practice.
7. Learning is a change in behavior.
A good way in learning something is by using strategies. Strategy can 
arrange good way to understand something. Chamot (2005:112) defines strategies 
quite broadly as “procedures that facilitate a learning task, strategies are most 
often conscious and goal driven.” One of the factors that make learners success in 
learning is by using learning strategies and everyone has different learning 
strategies.
English and Literature Department of Adab and Humanities Faculty is one 
of foreign language majors in UIN Alauddin Makassar beside of Arabic and 
Literature Department of Adab and Humanities Faculty, English Education and 
Arabic Education Departments of Tarbiyah and Education Faculty.
As students of English and Literature Department, it is exactly they have 
strtategies in acquiring foreign language. Every students has different learning 
strategies, and the learning strategies they used influence their own language 
acquisition. They have to posses the best strategies for themselves. 
Learning strategy takes an important postition in acquiring foreign 
language, because it will influence students’ language achievement not only 
influence their ability in applying it but also their grade in campus. Eventhough 
some people agree that grade is not everything in learning, but one of the ways to 
3measure students’ achievement in learning is by seeing their grade. Here, 
the writer will research about students’ learning strategies in acquiring foreign 
language.
B. Problem Statement
There are some problems faced by students in learning foreign language, 
some of those are they do not have certain strategies in learning.
Based on the writer’s statement above, the writer would like to formulate 
research question as follows:
What kinds of learning strategies are dominantly used by students in acquiring 
foreign language?
C. Objective of Research
The writer’s target in writing this research is to identify the strategies that 
the students have in acquiring foreign language.
D. Significance of Research
Through the description of this thesis, the students or readers are expected 
to know kinds of learning strategies used by the students who has cumlaude (3,76-
4,00) GPA in acquiring foreign language, the learners are expected can improve 
their knowledge and grade in learning foreign language after knowing those 
strategies which are used.
4E. Scope of Research 
In this thesis, the writer will identify learning strategies used  by students 
of English and Literature Department of Adab and Humanities Faculty of UIN 
Alauddin Makassar who has cumlaude (3.76-4.00) GPA, based on O’Malley and 
Chamot’s learning strategies. They are (1) metacognive learning strategies, (2) 
cognitive learning strategies, and (3) socioaffective learning strategies.
5CHAPTER II
REVIEW OF RELATED LITERATURE
A. Previous Related Research Finding
The writer presents some previous findings, which are related or relevant 
with this research as follows:
Ardianto (2010) in his thesis “Using Cognitive Strategy to Increase The 
Vocabulary Mastery of The First Year Students of (PPM) Pondok Pesantren 
Rahmatul Asri Enrekang”. This study aims at knowing the effectiveness of 
cognitive learning strategy to increase the students’ vocabulary mastery. He used 
learning strategies theory proposed by O’Malley and Chamot. The data was 
analyzed using t-test. He found that, the second semester students had fair score in 
pre test. After treatment, their writing aspect significantly improved. The data 
analyzed using t-test showed that the value of t-test which was higher than the 
value of t-table (3.224>1.729). it can be said that Cognitive Learning Strategy was 
effective to increase the students’ vocabulary mastery.
Dewi (2008) in her thesis “The Students’ Learning Strategies in 
Developing Their Speaking Skill (A Case Study on The First Year Students of 
SMAN 1 Colomadu)”. This study aimes at knowing the learning strategies used by 
three students of the first year in SMA N I Colomadu who have different speaking 
skill (high, middle, and low). She used the learning strategies theory proposed by 
O’Malley and Chamot in analyzing the data. She used interview and observation 
for collecting the data. She found that, S1 is a student who has high mark in
6English speaking applies 15 strategies; 7 in metacognitive strategies, 7 in 
cognitive strategies, 1 in socio-affective strategies. S2 is a student who has middle 
mark in English speaking applies14 strategies; 7 in metacognitive strategies, 6 in 
cognitive strategies, 1 in socio-affective strategies. And S3 is a student who has 
low mark in English speaking skill applies 12 strategies, 5 in metacognitive 
strategies, 5 in cognitive strategies, and 2 in socio-affective strategies. The 
students who have the best mark in English speaking uses the highest number of 
learning strategies proposed by O’Malley and Chamot. She is more successful 
than others. The final test of students’ English speaking skill that was held in 
2007/2008 academic year in SMA N 1 Colomadu shows that S1 gets the highest 
mark in speaking English. S2 has a middle mark and S3 has the lowest mark. 
Most of the mistakes are on the pronunciations. The mistakes of S2 speaking skill 
are on the pronunciation, vocabulary and grammar. The mistakes of S3 speaking 
skill are on the pronunciation, vocabulary, grammar and intonation.
Modi (2002) in his thesis “Metacognitive Learning Strategies Used by The 
Fifth Semester Students of English Education Department of UNM in Learning 
Speaking Skill”. This study aimes at knowing the most commonly and rarely 
strategy used by good and weak students. He used interview in collecting data. He 
found that all students approximately always used in the all metacognitive 
learning strategies. The most commonly strategy used by good students is 
selective attention and the most rarely used is delayed production. The 
percentages of other strategies were nearly the same. The most commonly strategy 
7used by weak students is delayed production and the most rarely used is advance 
organizer. The persentages of other strategies were nearly the same.
Tahir (2002) in his thesis “Learning Strategies Used by The Second Grade 
Students of SMU Neg.1 Maiwa Enrekang in Learning Vocabulary”. This study 
aimes at knowing learning strategies used by students in learning vocabulary. He 
found that the students’ learning strategies in learning their vocabulary shows that 
the students preffered to develope vocabulary through dictonary. Most of the 
students were interested in learning vocabulary by using picture and they were 
interested in reading Engkish book.
All the researches above, have similarity to the writer will research which 
is talking about learning strategies. The difference is (1) Ardianto and Mody just 
focus on one kind of learning strategy by O’Malley and Chamot. Ardianto just 
focused on Cognitive Strategy and Mody just focused on metacognitive strategy. 
while the writer will focus on three kinds of strategy by O’Malley and Chamot, 
they are metacognitive strategy, Cognitive Strategy, and socioaffective strategy. 
(2) The strategy used by Tahir does not same as strategy will identify by the 
writer. Tahir used general strategy, while the writer uses spesific strategies by 
O’Malley and Chamot.
B. Learning Strategies
1. Definition of learning strategies
Wenden (1998:6) defines learning strategies refers to language 
learning behaviors. Learners actually enggage in to learn and regulate the 
learning of the second language.
8Cohen (1998:4) in Takac (2008:51) defines learning strategies as 
“learning processes which are consciously selected by the learner”, and 
it is also reflected in virtually all other definitions of the concept which 
equate learning strategies with the learners’ actions/behaviors and 
thoughts aiming at facilitating learning. Learning strategy is processes 
which are consciously selected by learners and which may result in 
action taken to enhance the learning or use of a L2, through the 
storage, recall and application of information about that language.
Learning strategy is born from learners themselves. Learners’ learning 
strategy is their concept and action in learning. And they have something to 
achieve by using their strategies.
According to Oxford (1999:518) in Dornyei (2005:163), learning 
strategy is learner’s specific ations, behaviors, steps, techniques that used to 
improve their own progress in developing skills in foreign language. These 
strategies can facilitate the internalization, storage, retrieval, or use of the new 
language. Learning strategies is behaviors or actions which learners use to 
make language learning more successful, self-directed, and enjoyable.
According to Takac ( 2008:30), The importance of language learning 
strategies is reflected in the findings of current research which showed 
that various learning strategies may create different acquisition 
patterns in individuals acquiring the same L2 (McLaughlin, 1987). 
Furthermore, many theoreticiansand researchers believe that language 
learning strategies applied by learners in solving language learning 
tasks are, at least to some extent, responsible for successful language 
acquisition. The assumption that language learning strategies, as 
complex cognitive skills, may be taught, implies their significant role 
in improving general language learning ability.
Learning strategy is so important for the learners, because in acquiring 
the language, strategy can make learners easier to learn. Another definition of 
language learning strategy is presented by Cohen (1998:5) in Dornyei 
9(2005:164), he offers a more  specific definition of language learning 
strategies:
Language learning strategies include strategies for identifying the 
material that needs to be learned, distinguishing it from other material 
if need be, grouping it for easier learning (e.g., grouping vocabulary 
by category into nouns, verbs, adjectives, adverbs, and so forth), 
having repeated contact with the material (e.g., through classroom 
tasks or the completion of homework assignments), and formally 
committing the material to memory when it does not seem to be 
acquired naturally (whether through rote memory techniques such as 
repetition, the use of mnemonics, or some other memory technique).
Many definitions come from scientists, and also from educational 
psychologist by one of the most influential American strategy experts, Claire 
Weinstein. According to Weinstein and Mayer (1986:315): 
Learning strategies include any thoughts, behaviors, beliefs, or 
emotions that facilitatethe acquisition, understanding, or later transfer 
of new knowledge andskills. Learning strategies have learning 
facilitation as a goal and are intentional on the part of the learner. The 
goal of stretegy use is to “affect the learners’ motivational or affective 
state, or the way in which the learners selects, acquires, organizes, or
integrates new knowledge.
Further, definition of learning strategies are presented by O’Malley 
and Chamot (1990:1), according to which these strategies involve “special 
thoughts or behaviors that individuals use to help them comprehend, learn, or 
retain new information”.
From many sources above, the writer conclude that learning strategy is 
strategies used by the learners in learning their subjects. Everyone has 
different learning strategies, because the strategy they have is according to the 
external and internal factors of themselves. The internal and external factors 
such as motivation, introversion, and extrovession.
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2. Kinds of learning strategy
There are some learning strategies presented by the scientists. Here the 
writer will inform learning strategies by O’Malley, Chamot, and Oxford.
According to O’Malley and Chamot in Brown (2007:134-135), 
learning strategy typically is devided into three main categories, they are 
metacognitive strategies, cognitive strategies, and socioaffective strategies.
a. Metacognitive strategies
Metacognitive is a term used in information-processing theory to 
indicate an “executive” function, strategies that involve planning for 
learning, thinking about the learning process at it is taking place, 
monitoring of one’s production or comprehension, and evaluating learning 
after an activity is completed (Purpura, 1997:47). This strategy is used in 
general way in learning process, it starts from making planning and ends 
by evaluating. Metacognitive strategies refer to 'higher order executive 
skills that may entail planning for, monitoring, or evaluating the success of 
a learning activity'. 
According to O’Malley and Chamot (1990:44), metacognitive 
strategies contain of: 
1) Advance organizer: Making a general but comprehensive preview of 
the organizing concept of principle in an anticipated learning activity
2) Directed attention: Deciding in advance to attend in general to a 
learning task and to ignore irrelevant distractors
3) Selective attention: Deciding in advance to attend to specific aspects of 
language input or situational details that will cue the relation of 
language input
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4) Self-management: Understanding the conditions that help one learn 
and arranging for the presence of those conditions
5) Functional planning: Planning for and rehearsing linguistic 
components necessary to carry out an upcoming language task
6) Self-monitoring: Correcting one’s speech for accuracy in 
pronunciation, grammar, vocabulary, or for appropriateness related to 
the setting or to the people who are present
7) Delayed production: Consciously deciding to postpone speaking in 
order to learn initially through listening comprehension
8) Self-evaluation: Checking the outcomes of one’s own language 
learning against an internal measure of completeness and accuracy
b. Cognitive strategies
Cognitive strategies are more limited to specific to learning tasks 
and involve more direct manipulation of the learning material itself. These 
strategies used in spesific way, it is directly used toward the content of the 
learning to get deep comprehension of it. It is a good approach in language 
learning, because these strategies are the specific strategies. Cognitive 
strategies, on the other hand, 'operate directly on incoming information, 
manipulating it in ways that enhance learning'. 
According to O'Malley and Chamot (1990:44), cognitive strategies 
contain of: 
1) Repetition: Imitating a language model, including overt practice and 
silent rehearsal
2) Resourcing: Using target language reference materials
3) Translation: Using the first language as a base for understanding 
and/or producing the second language
4) Grouping: Reordering or reclassifying and perhaps labeling, the 
materials to be learned based on common attributes
5) Note taking: Writing down the main idea, important points, outline, or 
summary of information presented orally or in writing
6) Deduction: Conciously applying rules to produce or understand the 
second language
7) Recombination: Constructive a meaningful sentence or larger language 
sequence by combining known elements in a new way
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8) Imagery: Relating new information to visual concepts in memory via 
familiar, easily retrievable visualizations, phrases, or locations
9) Auditory representation: Retention of the sound or a similar sound for 
a word, phrase or longer language sequence
10) Keyword: Remembering a new word in the second language
11) Contextualization: Placing a word or phrase in a meaningful language 
sequence
12) Elaboration: Relating new information to other concepts in memory
13) Transfer: Using previously acquired linguistic and/or conceptual 
knowledge to facilitate a new language learning task
14) Inferencing: Using avaliable information to guess meanings of new 
items, predict outcomes, or fill in missing information
c. Socioaffective strategies
Socioaffective strategies are social-mediating activity and 
interacting with others, these strategies are more about the communication 
strategies. Socioaffective strategy is 'either interaction with another person' 
or exercising control over emotional or affective responses to learning. 
According to O’Malley and Chamot (1990:45), socioaffective 
strategies contain of:
1) Cooperation: Working with one or more peers to obtain feedback, pool 
information, or model a language activity
2) Question for clarification: Asking a teacher or other native speaker for 
repitition
d. Learning strategies by instructor
The strategy in language learning sometimes is better suggested by 
the instruction, because they have any experiences in analyzing their 
students’ strategy and ability. So, they can know what strategies are better 
used by the students in language learning.
13
Chamot (2005:123) further concludes that explicit instruction is far 
more effective than simply asking students to use one or more 
strategies and also fosters metacognition, students’ ability to 
understand their own thinking and learning processes.
There are two kinds of the strategy by instruction according to 
Chamot (1990:170-179), they are learning strategy instruction with 
students of English as a second language and learning strategies taught by 
foreign language instructor.
1) Learning strategy instruction with students of English as a second 
language
This strategy is showed on the following staps:
Language task Strategy type Strategy
Vocabulary (word 
lists)
Metacognitive
Cognitive
Social/affective
Self-evaluation
Imagery
None
Listening (5-minute 
lecture on an 
academic topic)
Metacognitive
Cognitive
Social/affective
Selective attention
Note taking
Cooperation
Speaking (2-minute 
presentation on a 
familiar topic 
Metacognitive
Cognitive
Social/affective
Functional planning
None 
Cooperation 
2) learning strategies taught by foreign language instructor
This strategy is showed on the following staps:
Task Description Strategies How used
Listening 
comprehe
nsion
Students listened to 
tape of authentic 
dialogues between 
shoppers and 
salesperson, then 
completed 
comprehension 
exercise.
Selective
attention
Elaboration
Inferencing
Transfer
Focuse on 
specific items 
while listening
Use what you 
know
Make logical 
guesses
Recognize 
14
cognates
Reading 
comprehe
nsion
Students identified 
reading strategies in 
L1, then applied 
same strategies to 
L2 paragraph with 
new words 
underlined.
Inferencing
Deduction
Elaboration
Transfer
Use immadiate 
and extended 
context to guess 
new words
Use grammar 
rules to identify 
word forms
Use prior 
knowledge
Recognize, use 
cognate
Speaking Students work in 
group to prepare 
sections of difficult 
reading text to retell 
to class so that all 
would understand it
Substitution
Cooperation
Self-
evaluation
Use synonyms, 
paraphrases, and 
gestures to 
communicate 
meaning
Work in pairs or 
groups to plan 
and evaluate task
Check own 
ability to 
communicate 
successfully.
Oxford has made up six strategy classes: cognitive, memory, 
metacognitive, compensation, affective, and social strategies. Thus, the 
strategy systems proposed by Oxford (1990) and O’Malley and Chamot 
(1990) are highly compatible, particularly if we make three changes on the 
basis of the arguments just described: (a) exclude communication strategies 
from the scope of learning strategies, (b) combine Oxford’s memory and 
cognitive strategies, and (c) separate O’Malley and Chamot’s (1990) 
social/affectivestrategies. 
The resulting typology comprises the following four main
components:
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1) Cognitive strategies, involving the manipulation or transformation of the 
learning materials/input (e.g., repetition, summarizing, using images).
2) Metacognitive strategies, involving higher-order strategies aimed at 
analyzing, monitoring, evaluating, planning, and organizing one’s own 
learning process.
3) Social strategies, involving interpersonal behaviors aimed at increasing 
the amount of L2 communication and practice the learner undertakes (e.g., 
initiating interaction with native speakers, cooperating with peers).
4) Affective strategies, involving taking control of the emotional (affective) 
conditions and experiences that shape one’s subjective involvement in 
learning.
Actually, whole of learning strategies above have similarity one another. 
Each strategy contains of individual and social side. But there are some 
differences. There is a strategy more specific which can be used in any fields. 
According to the writer, the most specific and perfect learning strategies to use for 
learners is learning strategies presented by O’Malley et al. Because their learning 
strategies contain of whole sides of learning, individual and social side. 
Eventhough actually there is strategy based instructor, but it also has similarity to 
O’Malley’s et al strtategy. 
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CHAPTER III
METHODOLOGY OF THE RESEARCH
A. Research Methodology
The method used in this research was descriptive method. This research 
described students’ learning strategies in acquiring foreign language.
B. Population and Sample
1. Population
Population of this research was the students at English and Literature 
Department of UIN Alauddin Makassar. It was consisted of four generations: 
academic years of 2008-2011. The total number of population was 430 
students.
2. Sample
Here the writer used stratified sampling, it was because the writer just 
took students under the cumlaude (3.76-4.00) GPA. The total number of 
sample in this research was 20 students.
C. Instrument of Data Research
In this research, the instrument used by the writer was questionnaire. The 
writer used it to take information of the students’ language learning strategies.
D. Procedure of Data Collection
As for data collection the writer will apply several procedures as follows:
1. The writer found out students English and Literature Department of Adab and 
Humanities Faculty under the cumlaude (3.76-4.00) GPA
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2. The writer gave the questionaire for the students under cumlaude (3.76-4.00) 
GPA
E. Technique of Data Analysis
In analyzing the data, the writer inputted data from students under the 
cumlaude (3.76-4.00) GPA using questionaire. The questionaire used was based 
on learning strategies by O’Malley and Chamot. They were (1) matacognitive 
strategies, (2) cognitive strategues, and (3) socioaffective strategies.
After getting data from students, the writer described the result of
questionnaire by using percentage as follows:
P= F/N X 100%
Note: p= percentage
F= frequency (the number of correct)
N= the number of samples (Sudjana, 2001:67)
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CHAPTER IV
FINDING AND DISCUSSION
This chapter is divided in two sections. The first is the finding of the data 
analysis which explained about the result. The second is the discussion on the 
result of analyzing the learning strategies used by the students of English and 
Literature Department of UIN Alauddin Makassar in acquiring foreign language.
A. Finding
In this section, the writer presents the finding of the questionnaire which
was given to the students of English and Literature Department of UIN Alauddin 
Makassar.
The data were collected from 20 students of English and Literature 
Department of UIN Alauddin Makassar. The data were analyzed by calculating
the result of the students in answering the questionnaire by using the percentage 
formula to find out the students’ learning strategies.
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THE FINDING OF THE STUDENTS’ LEARNING STRATEGIES 
DOMINANTLY USED IN ACQUIRING FOREIGN LANGUAGE
Item 1:
The students’ opinion about making preparation before following the 
lecturing process
No Options Frequency Percentage (%)
1 Yes 15 75%
2 No 5 25%
Total 20 100%
Item 1 above showed that 15 (75%) of 20 students make preparation 
before following lecturing process and 5 (25%) of 20 students do not make 
preparation before following lecturing process.
Item 2:
The students’ opinion about they prefer to lecture than at the same time 
their friend invited them to attend other activities
No Options Frequency Percentage (%)
1 Yes 18 90%
2 No 2 10%
Total 20 100%
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Item 2 above showed that 18 (90%) of 20 students prefer to lecture 
than at the same time their friend invited them to attend other activities and 2
(10%) of 20 students prefer to accept their friend invitition to attend other 
activities than lecture
Item 3:
The students’ opinion about they learn everything related to language
No Options Frequency Percentage (%)
1 Yes 9 45%
2 No 11 55%
Total 25 100%
Item 3 above showed that 9 (45%) of 20 students learn everything 
related to language (English)  and 11 (55%) of 20 students do not learn 
everything related to language (English).
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Item 4:
The students’ opinion about they are able to fit themselves into situations 
when they are studying in the class
No Options Frequency Percentage (%)
1 Yes 14 70%
2 No 6 30%
Total 20 100%
Item 4 above showed that 14 (70%) of 20 students are able to fit 
themselves into situations when they are studying in the class and 6 (30%) of 
20 students are not able to fit themselves into situations when they are 
studying in the class
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Item 5:
The students’ opinion about they continue learning English out side the class 
room
No Options Frequency Percentage (%)
1 Yes 10 50%
2 No 10 50%
Total 20 100%
Item 5 above showed that 10 (50%) of 20 students continue learning 
Englsh out side the class room and 10 (50%) of 20 students do not continue 
learning English outside the class room.
Item 6:
The students’ opinion about they correct the pronunciation, grammar, or 
vocabulary of someone when they find out that they are wrong
No Options Frequency Percentage (%)
1 Yes 14 70%
2 No 6 30%
Total 20 100%
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Item 6 above showed that 14 (70%) of 20 students correct the 
pronunciation, grammar, or vocabulary someone when they find out that they 
are wrong and 6 (30%) of 20 students do not correct the pronunciation, 
grammar, or vocabulary someone when they find out that they are wrong.
Item 7:
The students’ opinion about they do not want to talk (in English) with 
someone when they feel that what will they say is correct in structure or 
pronunciation
No Options Frequency Percentage (%)
1 Yes 7 35%
2 No 13 65%
Total 25 100%
Item 7 above showed that 7 (35%) of 20 students do not want to 
talk (in English) with someone when they feel that what they say is correct 
in structure or pronunciation and 13 (65%) of 20 students do not want to 
talk (in English) with someone when they feel that what they say is correct 
in structure or pronunciation
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Item 8:
The students’ opinion about if they find new vocabulary, they will repeat and 
practice it
No Options Frequency Percentage (%)
1 Yes 14 70%
2 No 6 30%
Total 20 100%
Item 8 above showed that 14 (70%) of 20 students if they find new 
vocabulary, they will repeat and practice it and 6 (30%) of 20 students if 
they find new vocabulary, they will not repeat and practice it
Item 9:
The students’ opinion about they are looking for sources as a reference to 
support improved achievement of their foreign language
No Options Frequency Percentage (%)
1 Yes 18 90%
2 No 2 10%
Total 20 100%
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Item 9 above showed that 18 (90%) of 25 students are looking for 
sources as a reference to support improved achievement of my foreign 
language and 2 (10%) of 20 students are not looking for sources as a reference 
to support improved achievement of their foreign language
Item 10:
The students’ opinion about they translate the article/ reading a foreign 
language to make them easier to understand
No Options Frequency Percentage (%)
1 Yes 14 70%
2 No 6 30%
Total 20 100%
Item 10 above showed that 14 (70%) of 20 students translate the 
article/ reading a foreign language to make me easier to understand and  (30%) 
of 20 students do not translate the article/ reading a foreign language to make 
me easier to understand
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Item 11:
The students’ opinion about they make list of their coursework to make it 
easier to remember and so that they do not forget to do it
No Options Frequency Percentage (%)
1 Yes 15 75%
2 No 5 25%
Total 20 100%
Item 11 above showed that 15 (75%) of 20 students make list of their 
coursework to make it easier to remember and so that they do not forget to do 
it and 5 (25%) of 20 students do not make list of their coursework to make it 
easier to remember and so that they do not forget to do it.
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Item 12:
The students’ opinion about they make an important note when their
lecturer is explaining the lesson or when they are reading a book
No Options Frequency Percentage (%)
1 Yes 17 85%
2 No 3 15%
Total 20 100%
Item 12 above showed that 17 (85%) of 20 students make an 
important note when their lecturer is explaining the lesson or when they are 
reading a book and 3 (15%) of 20 students do not make an important note 
when their lecturer is explaining the lesson or when they are reading a book
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Item 13:
The students’ opinion about they make summary at the end of learning
No Options Frequency Percentage (%)
1 Yes 7 35%
2 No 13 65%
Total 20 100%
Item 13 above showed that 7 (35%) of 20 students make summary at 
the end of learning and 13 (65%) of 20 students do not make summary at the 
end of learning.
Item 14:
The students’ opinion about they are pleasure in listening the song, speech, 
or pronunciation in English
No Options Frequency Percentage (%)
1 Yes 16 80%
2 No 4 20%
Total 20 100%
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Item 14 above showed that 16 (80%) of 20 students are pleasure in 
listening the song, speech, or pronunciation in English and 4 (20%) of 20
students are not pleasure in listening the song, speech, or pronunciation in 
English
Item 15:
The students’ opinion about they like to learn in groups
No Options Frequency Percentage (%)
1 Yes 14 70%
2 No 6 30%
Total 20 100%
Item 15 above showed that 14 (70%) of 20 students like to learn in 
groups and 6 (30%) of 20 students do not like to learn in groups.
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Item 16:
The students’ opinion about they like to finish the coursework by working 
with others in groups
No Options Frequency Percentage (%)
1 Yes 9 45%
2 No 11 55%
Total 20 100%
Item 16 above showed that 9 (45%) of 20 students like to finish the 
coursework by working with others in groups and11 (55%) of 20 students do 
not like to finish the coursework by working with others in groups.
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Item 17:
The students’ opinion about if they find any difficulties or obstacles, they like 
to ask  lecturer or a friend who they think is more know than them
No Options Frequency Percentage (%)
1 Yes 18 90%
2 No 2 10%
Total 25 100%
Item 17 above showed that 18 (90%) of 20 students find any 
difficulties or obstacles, like like to ask lecturer or a friend who I think is 
more know than I directly and 2 (10%) of 20 students do not they find any 
difficulties or obstacles, like like to ask  lecturer or a friend who I think is 
more know than I directly.
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Item 18:
The students’ opinion about they like to practice their speaking skills by 
talking with friends or native language
No Options Frequency Percentage (%)
1 Yes 18 90%
2 No 2 10%
Total 20 100%
Item 18 above showed that 18 (90%) of 20 students like practice their 
speaking skills by talking with friends or native language and 2 (10%) of 20
students do not like practice their speaking skills by talking with friends or 
native language.
33
Item 19:
The students’ opinion about they like to exchange ideas with anyone to 
increase their knowledge
No Options Frequency Percentage (%)
1 Yes 20 100%
2 No 0 0%
Total 20 100%
Item 19 above showed that 20 (100%) of 20 students like to exchange 
ideas with anyone to increase their knowledge and 0 (0%) of 20 students do 
not like to exchange ideas with anyone to increase their knowledge
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Item 20:
The students’ opinion about they are more pleased when lecture invites them
and their friends disscus in class, rather than when the lecturer just 
lecturing/ explaining without discussing
No Options Frequency Percentage (%)
1 Yes 17 85%
2 No 3 15%
Total 20 100%
Item 20 above showed that 17 (85%) of 20 students are more pleased 
when lecture invites them and my friends disscus in class in college, rather 
than when the lecturer just lecturing/ explaining without discussing. and 3
(15%) of 20 students are more pleased when lecture invites them and my 
friends disscus in class in college, rather than when the lecturer just lecturing/ 
explaining without discussing.
35
B. Discussion
In this part, the writer would like to present the discussion of the result 
of data analysis. The discussion is talking about the learning strategies 
dominantly used by the students English and literature department of UIN 
Alauddin Makassar.
Based on finding, metacognitive learning strategies showed in the item
1-7. Cognitive learning strategies showed in the item 8-14, and socioaffective 
learning strategies showed in the item 15-20. The answered (A) means 
agreement from the students who use the strategy in acquiring foreign 
language, while answered (B) means desagreement of students to use the 
strategy in acquiring foreign language. 
Through data analysis in the item 1, the total percentage of students 
who use metacognitive learning strategy (preparation before following the 
lecturing process) is higher than the students who do not use that learning 
strategy. It can be seen from the percentage in the table of item 1, which 
shows that the percentage of the students using that strategy is 75% while the 
students who do not use that strategies is 25%. 
Through data analysis, as it can be seen in the table of item 2, the 
percentage of students who use metacognitive learning strategy (the students 
prefer to lecture than at the same time their friend invited them to attend other 
activities) is 90% while the students who do not use that strategy is 10%. It 
means that the students are dominant to use that strategy.
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Through data analysis in the item 3, the total percentage students who 
use metacognitive learning strategy (learn everything related to language) is 
lower than the students who do not use that learning strategy. It can be seen 
from the percentage in the table of item 3, which shows that the percentage of 
the students using that strategy is 45% while the students who do not use that 
strategies is 55%. It means that, the students are not dominant in using that 
strategy in acquiring foreign language.
From data analysis in the item 4, the students are dominant to use 
metacognitive learning strategy (the ability to fit themselves into situations 
when studying in the class) in acquiring foreign language, it can be seen from 
the percentage in the table of item 4, which shows that the percentage of the 
students using that strategy is 70% while the students who do not use that 
strategies is 30%.
Through data analysis in the item 5, the students who use 
metacognitive learning strategy (continue learning English out side the class 
room) are same as the students who do not use that learning strategy. It can be 
seen from the percentage in the table of item 5, which shows that the 
percentage of the students using that strategy is 50% while the students who 
do not use that strategies is 50%.
The data analysis result in the item 6 shows the students who use 
metacognitive learning strategy (correct the pronunciation, grammar, or 
vocabulary someone when they find out that they are wrong) is higher than the 
students who do not use that learning strategy. It can be seen from the 
37
percentage in the table of item 6, which shows that the percentage of the 
students using that strategy is 70% while the students who do not use that 
strategies is 30%.
From data analysis in the item 7, the percentage of students who use 
metacognitive learning strategy (unwilling to talk (in English) with someone 
when doubt that what to say is correct in structure or pronunciation) is 35% 
and the students who do not use that learning strategy is 65%. It means that 
the students are less to use that strategy in acquiring foreign language.
Through data analysis in the item 8, the students who use cognitive 
learning strategy (if the students find new vocabulary, they will repeat and 
practice it) are dominant than the students who do not use that learning 
strategy. It can be seen from the percentage in the table of item 8, which 
shows that the percentage of the students using that strategy is 70% while the 
students who do not use that strategies is 30%.
From data analysis in the item 9, the students who use cognitive 
learning strategy (if the students find new vocabulary, they will repeat and 
practice it) is higher than the students who do not use that learning strategy. It 
can be seen from the percentage in the table of item 9, which shows that the 
percentage of the students using that strategy is 90% while the students who 
do not use that strategies is 10%.
Through data analysis in the item 10, the students who use cognitive 
learning strategy (translate the article/ reading a foreign language to make 
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easier to understand) is higher than the students who do not use that learning 
strategy. It can be seen from the percentage in the table of item 10, which 
shows that the percentage of the students using that strategy is 70% while the 
students who do not use that strategies is 30%.
Through data analysis in the item 11, the students who use cognitive 
learning strategy (making list of coursework to make easier to remember) is 
higher than the students who do not use that learning strategy. It can be seen 
from the percentage in the table of item 11, which shows that the percentage 
of the students using that strategy is 75% while the students who do not use 
that strategies is 25%.
Through data analysis in the item 12, cognitive learning strategy
(making an important note when the lecturer is explaining the lesson or when 
reading a book) is more dominant used by the students than do not to use it, it 
can be seen the percentage in the table of item 12, which shows that the 
percentage of the students using that strategy is 85% while the students who 
do not use that strategies is 15%.
Through data analysis in the item 13, cognitive learning strategy 
(making summary at the end of learning) is lower than the students who do not 
use that learning strategy. It can be seen from the percentage in the table of 
item 13, which shows that the percentage of the students using that strategy is 
35% while the students who do not use that strategies is 65%.
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Through data analysis in the item 14, the students who use cognitive 
learning strategy (pleasure in listening the song, speech, or pronunciation in 
English) is higher than the students who do not use that learning strategy. It 
can be seen from the percentage in the table of item 14, which shows that the 
percentage of the students using that strategy is 80% while the students who 
do not use that strategies is 20%.
From data analysis in the item 15, the students who use socioaffective 
learning strategy (like to learn in groups) is higher than the students who do 
not use that learning strategy. It can be seen from the percentage in the table of 
item 15, which shows that the percentage of the students using that strategy is 
70% while the students who do not use that strategies is 30%.
Through data analysis in the item 16, the students who use 
socioaffective learning strategy (like to finish the coursework by working with 
others in groups) is lower than the students who do not use that learning 
strategy. It can be seen from the percentage in the table of item 16, which 
shows that the percentage of the students using that strategy is 45% while the 
students who do not use that strategies is 55%.
From the data analysis in the item 17, the students who use 
socioaffective learning strategy (if find any difficulties or obstacles, directly
the students ask  lecturer or a friend who thinked is more know than them) is 
higher than the students who do not use that learning strategy. It can be seen 
from the percentage in the table of item 17, which shows that the percentage 
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of the students using that strategy is 90% while the students who do not use 
that strategies is 10%.
Through data analysis in the item 18, the students who use 
socioaffective learning strategy (like to practice speaking skills by talking with 
friends or native language) is higher than the students who do not use that 
learning strategy. It can be seen from the percentage in the table of item 18, 
which shows that the percentage of the students using that strategy is 90% 
while the students who do not use that strategies is 10%.
Through data analysis in the item 19, the students are more dominant 
in using socioaffective learning strategy (like to exchange ideas with anyone 
to increase their knowledge) in acquiring foreign language. It can be seen from 
the percentage in the table of item 19, which shows that the percentage of the 
students using that strategy is 100% while the students who do not use that 
strategies is 0%.
Through data analysis in the item 20, the students who use 
socioaffective learning strategy (more pleased when lecture invites the
students disscus in learning process, rather than when the lecturer just 
lecturing/ explaining without discussing) is higher than the students who do 
not use that learning strategy. It can be seen from the percentage in the table of 
item 20, which shows that the percentage of the students using that strategy is 
85% while the students who do not use that strategies is 15%.
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The total percentage of students with answered (A) in other words the 
students who use those learning strategies in acquiring foreign language is:
a. metacognitive learning strategies: 62.14%
b. cognitive learning strategies: 72.14%
c. socioaffective learning strategies: 80%
The total percentage of students with answered (B) in other words the 
students who do not use those learning strategies in acquiring foreign language is:
a. metacognitive learning strategies: 37.86%
b. cognitive learning strategies: 27.86%
c. socioaffective learning strategies: 20%
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the result of the data analysis explained in the previous chapter, 
the writer concluded that:
Learning strategies that dominantly used by the students of English 
and Literature Department of Adab and Humanities Faculty of UIN Alauddin 
Makassar who have cumlaude (3.76-4.00) GPA is socioaffective learning 
strategies. It is proved in the previous chapter at discussion by accumulating 
the percentage of learning strategies of the items from the questionnaire. The 
highest total number of percentage is socioaffective learning strategy, the total 
percentage of this strategy is 80%. The second highest learning strategy used 
by the students is cognitive learning strategy, the total percentage of this 
strategy is 72.14%. The lower learning strategy used by the students is 
metacognitive learning strategy, the total percentage of this strategy is 
62.14%.
B. Suggestion
After conducting the result, the writer gives several suggestions as 
follows:
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1. For readers, the writer suggests to learn not only the learning strategies 
proposed by O’Malley et al, but also she suggests to learn another 
learning strategy by other scientists.
2. For further researcher who wants to research the same field as the 
writer’s, she suggests to analyze about the influence of students’ 
learning strategies to their achievement in learning foreign language.
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APPENDDIX
Appenddix A
QUESTIONNAIRE
LEARNING STRATEGIES USED BY STUDENTS IN ACQUIRING FOREIGN 
LANGUAGE (A CASE STUDY AT STUDENTS OF ENGLISH AND 
LITERATURE DEPARTMENT OF UIN ALAUDDIN MAKASSAR)
This questionnaire is used as a tool to obtain information on the types of 
learning strategies used by students of English and Literature Department of UIN 
Alauddin Makassar
A. Instruction
1. fill your identity correctly
2. read each statement point carefully and choose the answer that you 
think is appropriate to the learning strategies you use
3. (A) choice of answers shows that the strategy you use to learn / acquire 
a foreign language, while option (B) suggests that you do not use these 
strategies to learn / acquire a foreign language
4. Give cross mark on the answer you choose
B. Self identity
1. Name: 
2. Class/ group
3. Semester: 
O’MALLEY ET AL LEARNING STRATEGIES
Metacognitive Learning Strategies
1. I make preparation before following the lecturing process
(Saya membuat persiapan sebelum mengikuti proses perkuliahan)
2. I prefer to lecture than at the same time my friend invited me to attend 
other activities
(saya lebih memilih untuk kuliah daripada ketika dalam waktu bersamaan 
teman saya mengajak saya mengikuti kegiatan lain)
3. I learn everything related to language (English)
(saya mempelajari segala sesuatu yang berhubungan dengan bagasa 
(bahasa Inggris)
4. I am able to fit my self into situations when I am studying in the class
(saya mampu menyesuaikan diri saya ke dalam segala situasi ketika saya 
sedang belajar di kelas)
5. I continue to learn language (English) outside the classroom
(saya terus belajar bahasa di luar kelas)
6. I correct the pronunciation, grammar, or vocabulary someone when I find 
out that they are wrong
(saya mengoreksi pengucapan, tata bahasa, atau kosa kata seseorang ketika 
saya merasa bahwa mereka salah)
7. I do not want to talk (in English) with someone when I feel that what will I 
say is correct in structure or pronunciation
(saya tidak ingin berbicara (bahasa Inggris) dengan seseorang ketika saya 
ragu bahwa apa yang akan saya sampaikan benar dalam struktur ataupun 
dalam pengucapan)
Cognitive Learning Strategies
8. if I find new vocabulary, I will repeat and practice it
(jika saya mendapatkan kosa kata baru, saya mengulangi dan 
mempraktekkannya)
9. I am looking for sources as a reference to support improved achievement 
of my foreign language
(saya mencari sumber-sumber sebagai referensi untuk mendukung 
peningkatan pencapaian bahasa asing saya)
10. I translate the article/ reading a foreign language to make me easier to 
understand
(saya menerjemahkan artikel/ bacaan berbahasa asing untuk memudahkan 
saya memahaminya)
11. I make list of my coursework to make it easier to remember and so that I 
do not forget to do it
(saya membuat daftar kuliah saya, untuk memudahkan saya mengingatnya 
dan agar saya tidak lupa untuk mengerjakannya)
12. I make an important note when my lecturer is explaining the lesson or 
when I am reading a book
(saya membuat catatan penting ketika dosen saya sedang menjelaskan 
pelajaran atau ketika saya membaca buku)
13. I make a summary at the end of learning
(saya membuat kesimpulan di akhir pembelajaran)
14. I am pleasure in listening song, speech, or pronunciation in English
(saya senang mendengarkan pidato, lagu, atau penyebutan dalam bahasa 
Inggris)
Socioaffective Learning Strategies
15. I like to learn in groups
(saya senang belajar secara berkelompok)
16. I like to finish the coursework by working with others in groups
(saya senang menyelesaikan tugas kuliah saya dengan cara bekerjasama 
dengan orang lain secara berkelompok)
17. if I find any difficulties or obstacles, I like to ask  lecturer or a friend who I 
think is more know than I directly
(jika saya menemukan kesulitan/ hambatan, saya senang bertanya secara 
langsung kepada dosen atau teman yang saya anggap lebih tahu dari saya)
18. I like practice my speaking skills by talking with friends or native 
language
(saya senang melatih kemampuan speaking saya dengan cara bercakap 
dengan teman-teman atau penutur asli)
19. I like to exchange ideas with anyone to increase my knowledge
(saya senang bertukar pikiran dengan siapapun untuk melatih kemampuan 
saya)
20. I am more pleased when lecture invites me and my friends disscus in class 
in college, rather than when the lecturer just lecturing/ explaining without 
discussing.
(saya lebih senang ketika dosen mengajak saya dan teman-teman saya 
berdiskusi di kelasketika kuliah, daripada ketika dosen hanya berceramah/ 
menjelaskan)
Appendix B
the result of the questionnaire
No 
Option
Total
Percentage (%)
Total(%)
A B A B
1 15 5 20 75 25 100
2 18 2 20 90 10 100
3 9 11 20 45 55 100
4 14 6 20 70 30 100
5 10 10 20 50 50 100
6 14 6 20 70 30 100
7 7 13 20 35 65 100
8 14 6 20 70 30 100
9 18 2 20 90 10 100
10 14 6 20 70 30 100
11 15 5 20 75 25 100
12 17 3 20 85 15 100
13 7 13 20 35 65 100
14 16 4 20 80 20 100
15 14 6 20 70 30 100
16 9 11 20 45 55 100
17 18 2 20 90 10 100
18 18 2 20 90 10 100
19 20 0 20 100 0 100
20 17 3 20 85 15 100
Note: 
 number 1-7 is metacognitive learning strategies
 number 8-14 is cognitive learning strategies
 number 15-20 is socioaffective learning strategies
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